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Report on the bachelorts programme Personeelwetenschappen
and the mastet's programme Fluman Resource Studies of
Tilburg University

This report takes the NfV,\O's Assessment framewotk for limited programme assessmerì.ts as

a stafimg pomt.

Administrative data rcgarding the ptogtammes

Bachelot's programme Petsoneelwetenschappen

Master's programme Fluman Resoutce Studies

Name of the progralnme:
CROHO number:
Level of the programme:
Orientation of the progtânìme:
Number of credits:
Speciali z2¡iens or ttacks:
Location(s):
Mode(s) of study:
Expiration of accreditation:

Name of the programme:
CROHO number:
Level of the plogramme:
Orientation of the progtamme:
Number of credits:
Specializations ot tracks:
Location(s):
Mode(s) of study:
E xpitarion of accreditation:

Pers oneelwetenschapp en

50755
bachelor's
academic
1BO EC

Tilburg
full time
31-12-201.3

Human Resource Studies
60075
mastefts
academic
60 E,C

Tilbug
full time
31,-12-2013

The visit of the assessment committee Organizatton Studies to the Tilbrrg School of Social

and Behavioral Studies of Tilburg Univetsity took place on 5 and 6 Septembet 2012.

Administrative data rcgatding the institution

Name of the institution: Tilburg University
Status of the institution: publicly funded institution
Resuk institutional quality assutance âssessment: applied þending)

Quantitative data regarding the ptogtammes

The required quantitative data tegarding the progtammes are included in Appendix 5.
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Composition of the assessment committee

The comrnittee that assessed the bachelor's progtamme Petsoneelwetenschappen and the
master's programme Human Resource Studies consisted of:

Prof Arndt Sorge, Honotary Professot, Faculty of Economics and Social Science,
Univetsity of Potsdam, Getmany (chair);
Ptof Nelson Phillips, Professot of Strategy ar.d Organtzational Behaviour, Imperial
College Business School London, UK;
Prof Ray Reagans, Âssociate Ptofessot, Sloan School of Management, Massachusetts
Institute of Technology, Cambridge MA, USA;
Ptof Hans Dootewaatd, Professor of Organisational Development, Nijmegen School of
Management, Radboud Univetsity Nijmegen, the Nethedands;
Prof Patick Flood, Professor of Otganisattonal Behaviour, Dublin City University,
Iteland;

Getdine Tiemens, BSc, student MSc progrâmme tseleid, Communicatie en Otganisatie'
(BCO), VU University Amstetdam.

The committee wâs suppotted by Dr trloor Meijet, who acted as secretary

Appendix 1 contains the curdcula vitae of the members of the committee.

Working method of the assessment committee

Preparalion

The assessment of the bachelor's ptogtamme Petsoneelwetenschappen and the master's
progranìme FIuman Resoutce Studies of Tilbug University forms part of a cluster
assessment. In the context of this cluster assessment, the committee also evaluated the
bachelor's programme Organisatiewetenschappen and the master's prografiìme Organtzatton
Studies of Tilbug University and the master's programme Culture, Organtzatton and
Management and the master's programme in Policy, Communication and Orgat'nzalon of the
VU Univetsity ,{mstetdam. Because of the small scale of the cluster assessment, it was
possible to have the programmes of both particþating universities assessed by an almost
identical committee.

On behalf of QANU, Dr Floor Meijer acted as cluster coordinator and secretary for the site
visit at Tilburg University. Dudng the site visit at the VU University Amsterdam, the
committee was supported by Dr Marianne van der \X/eiden.

In advance of the assessment of the proglanìmes, the prograÍüne management prepared a

critical teflection. After a check by the committee's secretary to ensure that the information
ptovided was complete, the critical reflection was forwatded to the committee members. In
addition, each committee member teceived 15 recent theses produced by students of the
progrâmmes. The coordinator of the committee randomly selected a number of theses (15 for
the mastet's programme and 9 for the bachelot's progtamme) ftorn a list of all gtaduates of
the last two years. The chairman, Prof ,{mdt Sotge, then divided this selection arnong the
comrnittee membets. The theses studied by the committee covered the frrll range of marks:
every committee member received at least one thesis with a low mark (6-6.5), one with an
intermediate matk (7-B) and one with a high mark (8.5+). The committee members used

a

o

a
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QANU's checklist for the assessment of theses to ensure that their assessments were
comparable and covered the televant âspects.

The site uisit

The site visit took place on 5 and 6 September 2012 and was pteceded by a kick-off meeting
on 4 Septembet 2012. Prof Reagans was not able to be ptesent at the site visit due to
problems with his travelling schedule. Prof Phillips arrived in the afternoon of 5 September.

During this general kick-off meeting, the committee membets received an introduction to the
assessment framework and evah¡ation procedutes and agteed upon the cornmittee's general
working method. They discussed theit findings on the cdtical reflection and theses of the
Tilburg University programmes and decided which issues to raise in their meetings with the
programme teptesentatives.

The programme for the site visit, which is included in Appendix 6, was drawn up by the
coordinator in consultation with the programme management and the chair of the committee.
During the site visit the committee conducted interv'iews with the progtamme management,
students, lecturers, graduates, membets of the Educational Committee and the Board of
Examiners. In addition, it studied the documentation that was rnade avallable by the
programme, including learning materials, wtitten exams, assignments and othet assessments.

It also explored the Blackboard environment of the programme. An open office hour was

scheduled ancl announced, but no one made use of it.

After the concluding interview vrith the management, the committee held an internal meeting
in which it discussed its findings, phrased its conclusions and gave its assessment of the
themes and standatds making up the assessment framework. Finally, the chairman presented
the committee's preliminary findings to staff and students of the progtammes.

Report

Following the site visit, the secretary of the committee ptoduced a draft report of the
committee's findings. This draft report was amended and corrected by the committee
members. Âfter the committee had approved the draft teport, it was sent to the Department
to be checked for factual errors, inaccutacies and inconsistencies. The sectetary forwarded the
comments and suggestions provided by the Board and Institute to the chakma¡ of the
committee and, where necessary, to the other committee membets. The committee decided
whether the comments and suggestions were to be incorpotated in the repott or þoted. On
that basis, the secretary compiled the final version of the report.

Decision ru/es

In accordance with the NVAO's Assessment ftamework fot limited programme assessments

(as of 22 November 201,1), the committee used the following definitions fot the assessment

of both the standards and the progtamme as a whole.

Generic quatity
The quality that can reasonably be expected in an international perspecúve from a highet
education bachelot's or masteî's prografirme.

Unsatisfactory
The progtamme does not meet the current genedc $nlity standards and shows serious

shoftcomings in sevetal areas.
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Satisfactoty
The ptogtamme meets the curent generic quality standards and shows an acceptable level
across its entire spectrufiì.

Good
The ptogramme systematically surpasses the cuffent generic quality standards across its entire
spectfum.

Excellent
The ptogramme systematicah well suq)âsses the curent generic $nlity standards across its
entire spect¡]m and is regarded as an (inter)naionalexample.
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Summary iudgement

This report presents the findings and considetations of the committee Organisation Studies
on the bachelot's progtamme Personeelwetenschappen and the mastet's programme Fluman
Resource Studies at Tilburg University. The committee bases its assessment on ìnformation
ftom the cttttcal teflection, additional infornation obtained ftom the discussions dudng the
visit, the selected theses, and the documentation that was available for inspection dudng the
site visit. Fot both programmes, the committee has identified positive aspects as well as ones
that could be improved. -{ftet weighing them, the comrnittee has teached the conclusion that
both coutses meet the tequiremeflts fot basic quality that fotm the condition fot te-
accreditation.

Bachelot's programme PEW

Standard /: Intendtd learning ouTcomes

The bachelor's prografiìme Petsoneelwetenschappen eEW) is a research-oriented
programme that operates in the highly multidiscþlinary f,eld of otganisation studies. \øithin
this field, the subfield of human resorüces specificaþ focuses on the relationship between
employet and employee. The PEìø progîamme distinguishes itself ftom similat pïogrammes
in the freld by studying the multifaceted concept of employment relationships ftom a social
sciences petspective. The committee considers the dual focus on individual well-being and
corporate petformance a unique attribute of the plogramme.

IüØheteas the ptogtamme has a clear vision of its own position within the widet field of
organisation studies, a well-thought-out ovewiew of the entire field seems to be lacking. The
very concise domain-specific fiamework of tefetence, which was put togethet by the
programmes patticipating in the cluster assignment, cleaùy illusttates this. The committee
would have preferred to see a more intelligent formul¿tion of what is cornmon to the
programmes in organisational studies at the VU Univetsity Amstetdam and Tilbrrg
University.

strong emphasis on analysis and empfuicism. This reseatch-oriented chatactet is clearly
reflected in the intended learning outcomes, which have been formulated in line with the
Dublin descrþtors. l7.hile the intended leaming outcomes contain little tefetence to the
application of academic knowledge and skills within professional pracice, the committee
found that the programme does cleady value the opinions of the ptofessional field. Contacts
between the ptogtamme attd the field arc matntnned mainly via the recently established
People Management Centte.

S tan dard 2 : te ac hing- le arning e nuiro nm e nt
The three-year bachelor's programme is cumulative in character: each yeat builds on the
knowledge that the students have gained in the ptevious one. After a recent programme
revision, the first ye r of study is shated with the bachelot's prograÍìme
Organisatiewetenschappen and is desþed as a broad introduction to the field of þeople-
wotk-organisation'. The second and third years of the programme are more in-depth and
focus on specific HR issues. ,\ccording to the committee, the courses that make up the
curriculum ate a fait teptesentation of the contents that one could expect in a HRS
progrãnme. Also, enough attention is paid to academic skìlls. Most coutses use a functional
mix of work forms, although there are a few courses that rely on lectures only. The
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curdculum as a whole covets the entire range of intended learning outcomes specified under
Standard 1.

Curtently, the bachelot's ptogtamme is being revised in order to better reflect the new
educational vision of the Tilbug School of Social and Behavioral Sciences (TSB). Since
'Active and Intensive Leatning' is centtal to this vision, the bachelor's programme is now
incolporatìng mote 'active learning' components into its curriculum. These âre thought to
stimulate a more proactive attitude on the part of students. rùØhen compared to the
cutticulum of the mastei's progranìme, the bachelor's curriculum seems slightly less cohetent
and well thought out. The workload of the bachelor's programme (atound 25 hours a week) is
on the low side and should be increased.

In terms of intematiotalì2.'¿¡¡rn, the committee found that this is mainly interpreted
(undetstandably) as the encoutagement of 'student mobiJity', both inbound and outbound. To
attract ìnternational students at the bachelot's level, the School is considedng establishing a

btoad English-taught bachelot's prograrnme titled 'The Fluman Side of Business'. Outbound
student mobiJity has always been problematic for the programme and continues to be so. The
committee hopes that the measlrtes taken to change students' attitudes wiII cause more
students to consider an intemational exchange. More fotmalized international contacts, fot
example in the forn of double degtee programmes with foreþ universities, might also create
aî extl:a incentive for students.

Äfter stuciying the quantitaive daia on intake anci returns, the comrnittee sees no reason for
concern. The intake of students is substantiil. and consistent, and the completion rltes are
adequate. The flow of students ftom the bachelor's progranìme to the master's ptogramme is
good. The homogeneity of the student population is significant, as it mainly consists of top-
stteam secondary school graduates from the southern part of the Nethedands. ,{ttracting a
more divetse student population could heþ to augment ptoactivity amongst students.

The seventeen staff members of the Department of Human Resource Studies ate only patly
responsible for the teaching in the bachelor's curriculum; staff members of other departrnents
provide a substantial part of the coutses. Genetally, the staff involved seems well equipped to
teach the courses, and students descdbe theit lectutets as easily apptoachable arrd
enthusiastic. Flowever, the number of lecturers without a PhD is quite high.

Standard 3: Assessrnenl ønd achieued learuing oulcomes

The system of assessment as a whole was found to be adequate, though some aspects could
and should be improved. While the Board of Examiners @oE) has begun to explore its new
role as the guardian of the achievement of the intended learning outcomes, the committee
finds that it still has quite a long way to go. Randomized checking of examinadons and theses
produced at TSB, against a coÍÍnon standard, should become a regriør responsibility of the
BoE. ,\lso, the forms used to assess bachelor's theses should be improved in order to allow
extemal assessmerìt of the citcumstances undet which the gtade was awarded. The cuffent
forms tequite assessoÍs to tick boxes lø;tir'er than provide detailed comments on which aspects
of the thesis were satisfactory and which were not.

The sample of bachelor's theses assessed by the committee cleaiy shows that the gtaduates
achieve the required level. Genetally speaking, the committee's marks wete in line v¿ith the
original gtades, although it did observe some conservative marking (matks awatded by
supervisors wete lower than those given by the committee membets), especially in the hþhest
segment. Ânother point that the committee wants to stress is that, regardless of the
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implementation of thesis circles and gtoup work' the role of the individual student should
always be cleady recogùztble in the thesis, which was not the case in one of the thesis that
the committee studied.

The position of bachelor's gtaduates on the labout market is at the moment unclear, mostly
because the overwhelming majottty of students enrol in master's prograÍìmes before startìng
their career. Should this situation change in the future, which is not unlikely given the
expected changes in the financing of highet education, the committee hopes that the
programme management will be prepared.

Mastet's programme HRS

Standard l: Intend¿d learning outcomes

The master's ptogamme Fluman Resource Studies (HRS) is a research-odented master's
prograrnme that operates in the highly multidiscþlinary field of organisation studies. Søitlain
this field, the subfield of human resources specificaþ focuses on the relationship between
employet and employee. The PErü(/ progtalûne distinguishes itself from similar progrâflìmes
in the field by studying the multifaceted concept of employment telationships from a social
sciences perspective. The committee considets the dual focus on individual well-being and
corporate performance a unique atttibute of the programme.

W.hereas the programme has a cleat vision of its own position within the widet field of
organisation studies, a well-thought-out overview of the entite field seems to be lacking. The
schematic and laconic domain-specific ftamework of leference, which was put together by
the progtammes particþati.g ir the clustet assþment, cleady illusttates this. The committee
would have pteferted to see a more intelligent fotmul¿tion of what is common to the
ptografirmes in organisational studies at the VU University ,{msterdam and Tilburg
University.

The HRS programme presents itself as an intrinsicalTy academic programme that puts a

sttong emphasis on analysis and empiricism. This reseatch-oriented charactet is cleady
reflected in the intended leaming outcomes of the programme, which have been formulated
in line with the Dublin descrþtors. W.hile the intended learning outcomes contain little
reference to the application of academic knowledge and skills vrithin ptofessional practice, the
committee found that the programme does cleatly value the opinions of the ptofessional
field. Contacts between the programme and the field xe maintained mainly via the tecently
established People Management Centte.

S tan d¿rd 2 : Te aching- le arning e n viro nm e nl
The master's programme HRS is taught in English and covets two semestets. In the academic

year 201,1,-2012, tli.e programrne was 'radically' revised in otder to deliver more 'tobust' and
'proactive' graduates. To achieve this goal the courses of the revised curiculum þatticulatly
the Human Resources Stadies seminar) place more emphasis on active learning and interaction
with students. In this lespect, the ptogramme cleady adhetes to the new educational vision of
the Tilburg School of Social and Behavioral Sciences, which is centred on the didactic
concept of 'Active and Intensive Learning'.

All in all, the committee feels that the tecent tevision has made a substantial imptovement to
the curiculum, which seems coherent and well sftuctuted. The courses that make up the
curriculum àre ^ faìt tepresentation of the contents that one could expect of HRS
programmes, and enough attention is paid to academic skills. Futthermore, the coutses use an
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adequate mix of work foffis and didactic approaches and together cover the entire range of
intended leaming outcomes specified undet Standard 1. The wotkload of the master's
progrâmme is 40 hours a week.

In tetms of intemationahzaton, the committee found that this is mainly interpreted
(undetstandabþ) as the encouragement of 'student mobility', both outbound and inbound.
Concerning mobiJity of intake, recent efforts seem to have paid off: while there were fornerþ
hardly any internaional students in the master's ptogtâmme, it now attracts rising numbers of
non-Dutch students.

The quantitaive data on student intake give no cause fot concern. The 60 EC pre-mastet's
programme attracts a mixed crowd of foreþ students and students with a backgtound in
higher vocational education, most of whom enter the mastet's progtamme aftet completing
the pre-master's ptogtamme, theteby guaranteeing a steady intake. The low returns of the
progralnme were a point of attention for the ptevious assessment committee and continue to
be so. The average completion time of the master's progranìme (20 months) is quite long
compated to that of other one-year progrdnmes.

The teaching staff seems generally well equipped to teach the ptogtamme. All except one
have a PhD in one of the discþlines related to the field of HRS and have engaged in peer-
teviewed reseatch over a longer period of tjme. Staff members involved in the master's
programme all teach in their own area of expertise. Students described the teaching staff as

easüy approachable and eniåusiasiic.

Standard 3: Assessmenl aad achieaed learning oatcomes

The system of assessment as a whole was found to be adequate, though some aspects could
and should be improved. \Mhde the Board of Examiners has begun to explore its new tole as

the guardian of the achievement of the intended leatning outcomes, the committee finds that
it still has quite a long way to go. Randomized checking of examinations and theses produced
at TSB, against a cornmon standard, should become r reg'ùar responsibiJity of the BoE. Also,
the forrns used to assess master's theses should be improved to allow external assessment of
the circumstances under which the gtade'ù/as awalded. The cuffent forms require assessors to
tick boxes rather than provide detailed comments on which aspects of the thesis were
satisfactory and which were not.

The sample of mastet's theses assessed by the committee cleady shows that the gtaduates
achieve the requited level. Generally speaking, the committee's marks were in line with the
original gtades, although it did observe some conservative marking, especially in the highest
segment. The committee was pleased to find the relation of research and teaching
underpinned by the fact that mastel's theses have provided the basis for articles and
conference papers by staff members. A. next step could be for the students themselves to
publish atticles based on their thesis reseatch.

A ñrrther indicator that graduates indeed achieve the intended learning outcomes is that they
easily find employment at the desired level. Although quite a few graduates end up in sectots
and functions that reflect their backgtound in H\ the content of the prografirme is obviously
genedc enough to allow for employment in othet sector:s and positions.
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The cornmittee assesses the standards from the Assessment ftamework fot limited
programme assessments in the follovring way:

B ache lorI program me P erso nee lwe Ie ns ch øppe n :

Standard 1: Intended learning outcomes
Standard 2: T eacbing-learning envffonment
Standard 3: Assessment and achieved leatning outcomes

Genetal conclusion

MasTerl programme Human Resoarce Studies:

Standard 1: Intended learning outcomes
Standard 2: T eaching-leatning envtronmefl t
Standard 3: Assessment and achieved learning outcomes

,r4

satisfactory
satisfactory
satisfactory

satisfactory

satisfactory
satisfactory
satisfactoty

General conclusion satisfactory

The chair and the secretary of the committee heteby declare that all. membets of the
committee have studied this repotr and that they a$ee with the judgements laid down in it.
They confum that the assessment has been conducted in accordance with the demands
relating to independence.

Date: 10 December 2072

Prof Arndt Sorge Dt Floot Meijet
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Description of the standards from the Assessment framework for limited
assessments

The bachelor's progtamme Personeelwetenschappen ("E\Q and the master's prograÍìme
Fluman Resoutce Studies (IIRS) ate offered by the Tilbrrg School of Social and Behavioral
Sciences (ISB) of Tilbwg University (TttÐ. TSB also offers a bachelor's ptogtamme
Organisatiewetenschappen (OlQ and a master's programme Organtzaion Studies (OS).

Because of the ovetlap in domain between human resource studies and organisation studies,
the prewious assessment committee Q007) tecommended forging a closer link between the
associated bachelor ptograrnmes. Since then, coopetation has indeed increased. The
bachelot's programmes PE\7 and OW now shate a coÍünon fust yeat, as well as a number of
joint coutses in the second year. h the neat future, this cooperation will most likeþ be taken
to the next level by establishing a btoad EnglishJanguage bachelor's programme titled The
Human Side of Business (HSB). This progtalnme will be specificaþ desþed to atttact
international students.

In recognition of the similadties in domain, curdculum and teaching staff, the current
assessment committee has simultaneously evaluated all fout prografirmes mentioned above.
The conclusions of the committee ate presented in sepatate reports for PEW/HRS and
ONø/OS.

1.1. Findings
This section contains the comrnittee's assessment on the prof,le and orientation of the
programme (1.1.1), the domain-specific ftamework of referenie (7.1,.2), the intended learning
outcomes (1.1.3) and the relationship between leaming outcomes and professional practice
(1.1.4).

1.1.1. PtofrIe and odentation
The bachelot's and master's progtâmmes in Human Resoutce Studies 

^te 
part of the wider

domain of organisation studies. According to the cnttcal teflection, the multidiscrplinary
programmes within this domain examine and critically apply knowledge about organisational
processes and the sttucture, culture ar;.d adapttve dynamics of otganisations. All programmes
teflect a varieLy of discþlinary perspectives and seek to understand organisations and
organisational processes øt and across a tunge of levels (the individual, teamf group,
otganisation, networks of organisations, sector/freld and society atlarge). ìøithin the domain
of organisation studies, plogtarnmes in HR focus on the employment relationship between
employer and employee.

The critical reflection asserts that employment relationships can be studied on diffetent levels
(societal, organisational, team, individual), fiom different perspectives (employer, marrager,

Standard t Intended learning outcomes

The intended learning outcomes of the ptogtamme have been concretised with regard to content, level and
odentation; they meet international requirements.

Explanation:
As for level and odentation þachelor's ot master's; ptofessional or academic), the intended learning outcomes
frt into the Dutch qualifications ftamework. In addition, they tie in with the international perspective of the
requirements curently set by the professional fi.eld and the discipline with regard to the contents of the
pfogfamlne.
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owner, empþee, individual) and in different contexts þsychologica\ úansacttonal/business,
legal/societal). These perspecúves and contexts coffespond to a number of (sub)discþlines,
i.e. wotk and otganisational psychology f orgatrjsattorlal behaviour, organisational
studies/sttategic managemerìt, human resource management, business
economics/administtation, labout law, and sociology.

The TiU research and educational ptogrâmrnes have chosen to apply a multidiscþl^uty
approach with an emphasis on the social sciences. They focus on petfotmance as a multi-
faceted concept, which encompasses both 'lnar.d' finar.cnl/ quantitative performance
indicators and 'softet' humanistic indicators such as well-being, fafuness, legitimacy and
development. According to the cdtical teflection, the bachelot's and mastet's progtarnmes ate
closeþ linked to the research progrâmme of the Department of HR Studies ('Human
Resource Management and Petformance: in search of balance), v/ith which they share a
colnmon conceptualisation of the employment telationship. This is regarded as an exchange
relationship in which the elements of exchange (labour, teward, voice, developmen! etc.) are

subject to the psychological context, the ttansactional/business context and the legalf societal
context.

Bachelorl programme

The critical reflection describes the three-year PE!Ø progtamme as â reseatch-odented social
sciences proglâmme, which puts a strong emphasis on anaþsis and empiricism. Students are

not only given a broad outlook on the field of organisation studies, but also acquire specific
insþht into the ptoduction, development and application of academic knowledge of
employment relationships. \(/heteas professional ('hbo') ptogtammes in the same field adopt
a practice-oriented approach, students of PEW learn to approach pncicalissues ftom both a

theoretical arrd a practtcal perspective. The progtamme contains a strong methods & statistics
component, and the content of many individual coutses is ddven by practtcal and theotetical
reseatch.

'{.ccotding to the critical reflection, the bachelot's ptogtamme is unique in the Netherlands, as

employment relationships andf or HRM ate usuah dealt with at the master's level. At the
international level the programme could be compated to the sociology programme at the
University of Bath (UI9, which offets a rnajot in HRM, and the minor in HRM at the Arts
and Science School of Rutger's University (lJSÂ). These progranìmes, however, adopt either
a one-sided sociological (Brth) or e-mlnagerial petspective (Rutget's), while the programme in
PEW is built on a combination of a rnanagenù ot business petspective and an employee (ot
psychological) perspective. Anothet impottant difference singled out by the cdtical reflection
is the emphasis on research-based learning at TiU.

The bachelor's programme PE\X/ prepares students for a mastet's ptogramme in Human
Resource Studies at TiU or elsewhere, as well as fot other master's programmes relating to
people, work and otganisation.

Master's programme

The one-year master's programme HRS builds on the bachelor's proglâmme
Personeelwetenschappen and - like PEnø - is presented as reseatch-driven: the focus is on
the application of rþrous teseatch methods, and the interaction between education and
research is a guiding pdnciple. Compated to the bachelot's programme, the implications of
scientific reseatch for organisattonal practices are more explicitly emphasized in the master's
pfogfamme.
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The critical teflection benchmarks the TiU programme against rattonal and international
master's prografrìmes in HRM/HRS. ìØhen compared to the other eight Dutch programmes
in this field, the programme in Tilbug is the only one that studies HR issues from a social
sciences perspective. It also diffets ftom other programmes by focusing explicitly on a

proactive student attitude and the duality of psychological and business perspectives. The
weþht of the master's thesis (24 EC) is relatively latge in Tilburg. Unlike other progtâmrnes,
the HRS progtamme does not include corrses on reseatch methods ot inftoductions to HRM
and HR insftuments. Accotding to the critical r:eflection, the bachelor:'s and pte-mastet's
programme at TiU sufficiently covel these subjects.

The cdtical teflection also benchmarks the programme against two leading intemational
progtammes in otdet to afftm that its level is pan)Lel to that of renowned progtammes
abroad. tù7hen compated to Cornell University's MøsTer of Indasrriøl and I--abour Relalions and the
MSc in Human Resoarce Managemenl and Organisational Anaþsis taught at King's College London,
HRS at TiU appeats most sirnilar to the latter. Both the Tilburg and the London prografiìme
show quite some ovedap with regard to ovetall aims and objectives, odentation and subiects
taught. An impottant diffetence, however, is that the programme at King's College London
covets thtee semesters and 90 EC, whereas the TiU prograÍìme is worth 60 EC. The longer
dutation of the Bdtish programme is explained by its broader scope (HRM and orgarisational
analysis) and the factthat it tequires less specific pdor knowledge of HR.

1,1,2. Domaín-specifrc ftamework of tefetence
In preparation for rhe cluster assessment, \l-U Universiry ,{.msterdam anci the Universiry of
Tilburg have dtawn up a domain-specific framewotk for otgarrisation studies. It emphasizes a

multidiscþlinary approach. The programmes to be assessed cover a .'ufleLy of discþlines but
share insights from orgatizattonal sociology and organtzational psychology. ,\ common
aspect in all prograrnmes is that these insights are applied to improve understanding of
organìzattons and orgønanng at and across a vaneLy of levels. The organisation studies
domain is futthet characteraed by mukþle methodological approaches, predominantly taken
ftom the social sciences. For a frrll descrþtion, see Appendix 2.

The domain-specific ftamework is very limited in its scope. The committee would have
prefered to see a more intelligent formulation of what is common to the programmes in
organisational studies at the VIJ University Ämsterdam and Tilburg University. The table
provided seems to point out the diffetences between the programmes rather than their
coÍìmorì gtound and fails to provide coherence, detail and explanation.

L73. fntended leaming outcornes
The committee established that both the bachelor's and the master's programmes have
phrased a set of intended learning outcomes, which have been specified with regard to
content, level and orientation. These intended learning outcomes match the domain-specific
ftamework of teference and are in line with the Dublin descriptors, which set the
international standard for qualifications of bachelot's and mastet's progtammes. An overview
of the intended leatning outcomes as specified by the progtammes can be found in Appendix
J.

Bachelor's programrne

Âftet completing the bachelor's programme, students are expected to have gained knowledge
and undetstanding of the multidisciplinary field of HRS and its subfields. ,\lso, they must
demonsttate basic knowledge of the scientific discþlines that influence the f,eld of HRS and
employment telationships in particulat, i.e. sociology, psychology, economics, law. The fact
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that the progrâmme essentially adopts a social sciences perspective resonates in the
requirement that students need to be famili¿r with the methodology and techniques of the
social sciences. Like most other academic progtammes, PE\Ø expects its gtaduates to have an
undentanding of the cenftal notions of the phìlosophy of science.

It is considered important that graduates not only possess general academic and discþline-
specific knowledge, but can also apply this knowledge in ^ way that qualifies them fot
professional practice. Students have to develop the sociaì sciences research skills that enable
them to - undet supervision - complete the research cycle. This competence is most notably
tested in the bachelor's thesis.

Also, the intended learning outcomes tefer to the ability to teflect upon the literature, theories
and research and make inforned judgements. Finally, gaduates should have developed
sttong social/communication skills and display a willingness to engage in lifelong leaming.

Masterl progranme

The intended learning outcomes of the master's progralnme reflect the same general goals as

those of the bachelor's programme. lùØhjle the intended learning outcomes at the bachelot's
level have been formulated at a Iowet level those at the master's level assume more
specialized knowledge and skills and an independent attitude. For example, they mention that
graduates must possess knowledge of the mosl recent developments, methods and theories in
the sþecifc feÌds of the progtamme. Âlso, students should have acquired insight tnto adaanced

methods and techniques and be able to apply them in independrntþ conducted reseatch,
thereby making an original contribution to the reseatch in one of the subfields of HRS.

The committee is satisfied with the intended leatning outcomes of the plogrammes. Both sets

adequateþ testi$r to the academic level of the ptogrammes and the multidis.rplin"ry charactet
of the field of HRS. 'The relation between the intended leaming outcomes and professional
ptactice is discussed below.

1.7.4. Relation between leaming outcomes and ptofessional ptactice
,{.s clatified above, the main goal of the programmes is to provide students wtth tlteorctical

knowledge and academic skills in the field of HRS, and the intended leaming outcomes are

fotmulated accordingly. There is, however, also a pra.ct:ical side to the programmes, in the
sense that students must leatn to apply theories in their anaþsis of real-life HR problems. The
progtanìmes are fully 

^waÍe 
that most gtaduates find employment in the non-academic labout

market ratfter than in academia itself. Therefore, the application of knowledge is included in
the curiculum þut not so much in the intended learning outcomes). This aspect will be dealt
vrith further in the next section of this report.

The committee was pleased to find that the programmes actively engage with the labour
market to align the educational progtamme with the demands and needs of the professional
field. Most importantly, feedback from potential employets is processed in bi-monthly
meetings of the People Management Centte eMC). This platform for IIR l¡nowledge and
competence was founded in 2010 to promote a dialogue between the staff and representatives
from the prvate and public sectots. Âccording to the critical reflection, these contacts in the
coritext of the PMC facilitate the integtation of curent ttends in HR practtce in the
curdculum. treedback from the field via the PMC has also been a driving force behind recent
and upcoming progtamme revisions. After otganisations made ctittcal tematks about the
general attitude of interns and gnduates, the progranìme manâgement decided to actively
sttess the importance of a 'credible proactive' mind-set on the pafi of the students. The
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tesulting changes in the curricula will be discussed under Standard 2.

The critical reflection also briefly touches upon other cofltact moments with the field. The
head of the HRS Department is, fot example, the moderatot for the regular meetings of the
Club of eleven, which consists of top HR managers at ten of the largest otganisations in the
Nethedands. Additionally, the depattment maintains contact with the alumni association
Output and the national professional organisation for HR managels. The applied tesearch,
education, and consultancy that staff members engage in form a frnal line of contact with the
ptofessional field.

1.2. Considerations
To ptoduce an inforned assessment of the fust standard of the assessment ftamework, the
committee studied the profile, objectives and final qualifications of the bachelot's programme
PE\Ø and the mastet's proglamme HRS. All these aspects wete also compated to the domain-
specific reference framework that the pancþattnE proglammes prepared prior to the cluster
assessment.

'V7ith 
respect to the aim and profile of the programmes, the committee concludes that PEW

and HRS have cleady defined both the domain of Human Resource Studies and the object of
study, i.e. employment relationships. The specific approach of the programmes has been
adequately distinguished from that of neighbouting' discþlines such as organizational
psychology and business administration. The committee especially appteciates the dual focus
t-ur iütlividual wcll-l-reirrg arrd ct-rtpotaie perfcrrrnarrce. It consiclers this a unique atiribute ihat
is not exptessed in many other ptogtamtrÌes.

Concetning the long-term vision of the domain of otganisation studies - and the place of the
programmes within that domain - the committee is somewhat less satisfied. The domain-
specific refetence ftamework presented in the critical reflection is illustrative of this aspect.
The committee regrets that the programmes at TiU and VU have not come up with a more
sophisticated formulation of the domain of otganisation studies in general and their corffnon
gtound in particulat. For future tefetence, the committee advises developing a more elabotate
domain-specific refetence ftamework that can serve âs a context for future developments of
the programmes' contents.

,\ftet studying the intended learning outcomes fornulated by the programmes, the committee
notes that they ate sufficiently concrete in terms of level content and odentation. It is clear
that the mote advanced intended leaming outcomes of the master's progtafiìme build on
those of the bachelot's ptogtamme, which are set at a lower level. Futthermote, both
prograrnmes have desþed theit intended learning outcomes along the lines of the Dublin
descrþtots, which means that they are consistent v¡ith the level that cala be expected of
academic progrâmmes. The sttong reseatch focus of the programmes is cleady rccogrttzable
and supports their academic prof,le.

In the opinion of the committee, both ptogralûnes clearþ acknowledge that their alumni
tend to find work outside rather than insidr academia. Although academic knowledge and skills
ate the gldirg princþle in the intended learning outcomes, the progtammes also recognize
the importance of famitaianng their students with the practtcal application of academic
theories. Contacts with the field ate pttmat:dy maintained via the People Management Centre,
which was especially founded fot this purpose 1fl 2010. The comrnittee was pleased to find
that feedback received from the field has been a catalyst fot tecent crrriculum refotm.
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One final aspect that the committee wishes to briefly addtess is an upcoming developmeît 
^tthe level of the School. From its convetsation urith the programme management, the

committee undetstood that in the Íi.e r futute, alrt English-taught, broad bachelor's
progtafiìme under the working title 'The Human Side of Business' will be launched. At the
time of the site visit, it was unclear whethet this programme will serve as a supplement to the
existing Dutch bachelor's programmes or whether it will ultimateþ replace them. Should the
lattet be the case, the committee hopes that intrinsic motives and not fnancial considerations
will be decisive.

1.3. Conclusion
Bachelorl programme Personeelwetenschappen: the committee assesses Standard 1 as satisfactory.
Masler'sprogramme Human Resource Stadies: the committee assesses Standard 1 as satisfactory.
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cohort fulfilled the BS'\ norm. Accotding to the committee, this number is satisfactory,
especially when compated to the petcentages of eatlier yeats. In the near future, returns may
rise frrrther when the 'Harde Knip' is introduced tn 2073-2014. As a consequence of this
measì.üe, students will only be admitted to the master's programme after obtaining their
bachelot's degtee.

After gaduating from the bachelot's programme, most students entet the master's
prografiìme HRS at TiU. Some students opt fot similar progralnmes at diffetent Dutch
univetsities, for example the master's programme in Human Resource Management at
Erasmus University Rotterdam (EUR).

Masterl programme

The Boatd of Examiners handles all admissions fot the mastet's programme HRS. Students
from the bachelot's programme PEìØ and the pre-master's prograrnme are admitted ditectly.
All other applicants fiom within or outside the School are subject to an individual assessment
that detetmines whethet rlitect admission is possible ot whethet there ate deficiencies that
fitst need to be addtessed. To this effect, a pre-master's progtamme of 60 EC has been
established. Intake in this condensed one-year programme amounts to around 70 students a

year, most of which have a qualification in higher vocational education. The quantitattve data
show that there is an increasing proportion of intetnaional students in the pre-master's
progfamme.

Both staff anci students spoke very positively about the pre-master progranìme during the site
visit. ,\ student who completed it described it as challengng but very effective. He also
praised the vohrntary one-week summer school preceding the progtamme. This offeted him a

much-needed crash couÍse in academic skills. Staff members applauded the effects of the pre-
master's prograrnme on the composition of the ensuing master's progtafiìme. In their
opinion, the effect of pairing fteshly gtaduated academic students to usually more mature
students with a backgtound in hþhet vocational education is hþhly stimulating fot both
categories. ,\ll in all, the committee is pleased with what it has heard about the pre-master's
prograÍìme. It considers it very positive that the HRS Departrnent still offets a fullJength 60
EC premaster's programme, while many other depattments have had to cut theit programmes
to 30 EC because of financial consttaints.

The quantitaltve data for the HRS progtamme show a steady annual intake of 100+ students.
This intake mostly consists of students from the TiU bachelor's proglarnme PE\W and the
pre-mastet's plograrnme, but international applications ^re 

incteasing now t}rat the
prograÍìme is offered in English and recruitment policies increasingly focus on intemational
students. Around 75o/o of the students are female. In 2009-2070, of a total intake of 71,9

students, 50 had a bachelor's degtee at the academic level 45 of which wete obtained at TiU.
Some 48 students came ftom higher vocational proglammes and first completed the pre-
mâster's programme before being admitted to the master's progtamme. A further 21 students
were intemattonal students, and atound half of them fust completed the pte-master's
prograrnme befote gaining access to the mâster's ptogramme.

Of the 201,0-2011 cohort, only 22o/o of the students were able to finish their studies within the
same academic year '\ccording to the committee, this is quite ftoubling, especially when
taking into account that the percentages of previous yeats are even smallet. \X/hile the table in
Appendix 5 seems to suggest othetwise, thete ate no notable differences in the study dutation
of students with an academic backgtound and those with a degree ftom hþhet vocattonøl
education. Because the latter were tegistered as master's students during theit pre-master, they
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seem to take much longer to finish. In reality, these students obtâin their master's degree
faster than acadernic bachelot's students (meat -- 79 cf.21 months).

2.1.6. Staff
The Department of Fluman Resource Studies employs a total of 1,7 staff members (4 frrll
professors, 1 associate ptofessor, 4 assistant professots, 5 lecturets, 2 juntor lecturers and 1

PhD candidate) who are involved in teaching. Together, they have a teaching input equivalent
of 10.5 fte. The staff-student ra:dLo of the PEìø and HRS progrâmmes is calculated as 1:33.

The composition of the staff strongly reflects the multidisctplinary nature of the field of HRS.
The discþlinary bacþround of staff members is distributed across Social Psychology, \X/ork

and Organization Psychology, Economics, Business Studies, Education Studies and Human
Resoutce Studies. \ühle staff members of the Department of HRS are solely responsible for
the master's programme, the bachelot's plogramme also calls on a total of 27 staff membets
from othet depatûrrents (notably Labor Law, Sociology, and Methodology ar;.d Statistics).

Although the critical reflection states that there is no shortage of teaching staff, duting the
site visit the committee learned that most tenured staff members in practice find it
challenging to combine research and teaching. Staff members address this issue by merging
teseatch and teaching, both by teaching about their own research and by using the input of
students in their research projects. Every five years, core staff members are given the
oppoltunity to go on research leave.

In their conversation vrith the committee, staff members stated that the use of two temporary
juniot lecturers (recent graduates of the mastel's programme) also helps to keep the workload
manageable. These junior staff members are appointed for a maximum of two yeârs and are
mostly involved in tutorials. '\ccording to the staff members, this gives them a sense of what
zn tcademic careel entails before entolling in a PhD. Also, the combination of young and
experienced teachets with divetse bacþtounds and expedence supposedly ensutes the
exchange of knowledge and synetgy during the educational ptocess. Even though the
committee appreciates the rationale behind the use of recent gtaduates, it is slþhtly concemed
about the consequences fot the quality of the teaching. It is evident that the deployment of
temporat1v iunior lectutets without much personal tesearch expedence and no research time
affects the link between reseatch and teaching that lies at the heaft of all academic
pfogfaÍìmes.

Aftet studying the list of staff members provided in the critical reflection, the committee
concludes that 5 of the 17 staff members involved in the teaching do not have z PhD, which
is quite a substantial amormt. Only one of these staff members is involved in the teaching at
the mastet's level. Accotding to the crt*ì-cal teflection, she hopes to finish het dissettation latet
this year. The temaining staff members have engaged in þeet-teviewed) tesearch over L
longet pedod of time. The staff involved in the master's programme ilf teach in their own
atea of expettise.

The critical reflection states that the depatment believes in the didactic ptofessionaltzaion of
its membets of staff and PhD students. New staff þermanent and temporary) arc selected on
the basis of educational excellence. Since January 2010, new assistant ptofessots have been
obliged to obtain the 'University Teaching Qualification' ('Basis Kwalificatie Onderwijs',
BKO). Newly hired assistant professors are assþed to a senior staff member who discusses

all their questions with them and gives feedback on theit performance. Â faculty committee
chaired by the Vice Dean assesses the portfolio that the BI(O candidate has to ptovide in
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ordel to qualq for the certificate. Other teachets and PhDs may obtain the BKO cetttÍtcate
on a vohrntadly basis, ptovided the chair of the department gaants approval.

Student evaluations demonstrate that students ate quite satisfied with theit lectutets. In the
2010-2011 evaluadon for the bachelot's proglalnme, the teachin$ staff scoted well above the
facrity avera,ge, especially whete accessibiJity is concemed (4.1 

^verage 
on a S-point scale).

The scores in recent mastet's programme evaluations are even higher. The students that the
committee spoke to confirmed this. They descdbed the staff as accessible, enthusiastic and
helpfrrl. Even so, staff membets fumly believe in the students' own responsibiJity. The
student is expected to take the initiative when he/she needs heþ, which fits the image of
trymg to build a more proactive student body.

2. 1. 7. Ptogtamme-specifr c facilities
From the information gathered before and dudng the site visit, no patticulats concetning the
programme-specific facilities emetged. \X/ith regard to study guidance, the committee
concluded that most students are quite content.

2. 1. 8. Pngramme-specifr c q uality assutaflce
After studying the documentation and speaking to the Educational Committee (EC), the
committee concludes that a basic system of progtamme-specifi.c quality assurance is in place.
,\ll coutses and the curdculum as a whole are evaluated by student questionnaites. The EC,
which is composed of both staff and student members, follows up on the outcomes of these
cvaluaiiorts. To evaluate rlew courses, the EC sc¡rnetjrnes orgarúses panel cliscussions with
students. \ühen the student members of the EC, who basically serve as the 'antennae' of the
committee, pick up on sþals that do not cotroborate the outcomes of coutse evaluations,
this is further investþted.

Although the EC evidently plays an important role in gathering information on students'
petceptions of the curicula, the committee concluded that its functioning cotrld best be
described as 'ad hoc'. The EC does not have a strategic agenda whete the curriculum is

concetned, it does not set long-terrn goals and does not try to influence educational policy.
Also, the committee found that the cuffent EC has not studied the outcomes of the 2007
evaluation, which is somewhat disappointing. In order to bring the programme-specific
quality assurance to the next level, the committee suggests that the EC take a more proactive
stance. It should develop a clear idea of what theit ideal curicula would look like and tutn the
achievement of this ideal into a long-term item on the agenda. The committee further
tecommends that the EC systematically check the cutticula agaìnst the intended leatning
outcomes and the Dublin descrþtors.

An additional quality assurance aspect mentioned in the critical teflection is that a system is in
place to assure lhat sØff membets function well. Usually, several staff membels ale jointly
responsible for a course. Each course has a coordinatot who acts as the main contact person
fot the students, the School and the Departrnent. Furthermore, the Chair of the Department
is said to keep a sharp eye on the performance of each staff member, for example by
otganising antwù appratsal reviews. The Dfuectot of Education, in his turn, discusses the
desþ, content and programming of the corrses as well as mainstteam educational ptoblems
and ptefetences with all members of the staff involved.

2.2. Considerations
To assess whethet the teachingleaming envitonment of both programmes enables students
to achieve the intended learning outcomes, the committee studied the content and structute

32 QANU/ Iluman Rcsource Studics, Tilburg Univctsity



of the curticula, the quality and quantity of the teaching staff and the programme-specific
facilities of the progtammes in PE\Ø and HRS.

\ü/ith respect to the curricula, the committee established that they ate both coherent and well
sttuctuted. The cor¡rses that make up the cutticula ate a fast tepresentation of the contents
that one could expect of HRS prograÍìmes, and cleaÃy enough attention is paid to academic
skills. Furthermote, the committee finds that the entire tange of intended learning outcomes
as specified undet Standard 1 is adequately covered by the corrrses that make up the curdcula.
Most courses use a functional mix of wotk forms, and there are only a few courses þachelor)
that reþ on lectwes only. The committee was pleased to find that excellent bachelot's
students can register for an excellence prografiìme at the faculty level or an honouts
programme at the university level. Durìng the last assessment n 2007, this was consideted a
point for improvement.

Especiaþ in the master's programme, the effect of the recent cur:riculum tevision is cleady
visible. In line with the new TSB educational vision of 'Active and Intensive Leaming':, more
'acttve learning' components have been incorpotated into the plogramme. These seem to
have made a substantial change to the attitude of students, who ate now more involved in the
courses and generaþ more ploactive than befote. \)Øhile the revision of the master's
programme is complete, the tevision of the bachelor's programme is still underway. The aim
hete is not only to aclvate students, but also to increase the number of contact houts. ,A.ll in
all, the committee is somewhat moÍe positive about the mastet's progtafiìme than about the
bachelor's, which seems slþhtly less coherent and well thought out. The wotkload of the
bachelor's programme (around 25 houts a weeþ compared to the standatd 40 houts in the
master's programme) is definitely on the low side and should be increased.

To address students' complaints that the cutticula are not sufficiently oriented towards the
labour matket, the committee feels that the plogramme management could consider
establishing an extended mâster's prograrnme, which enables master's students to combine a

traineeship/intemship of significant length with the master's thesis.

In terms of intemationahzaion, the committee found that this is mainly interpreted
(understandabþ as the encouragement of 'student mobility'. !Øhere inbound mobility is

concerned, effotts seem to have paid off: while there were forrnerly hardly any international
students in the ptogrammes, the pre-master's and mastet's progtammes have in recent years

atttacted rising numbers of non-Dutch students. To attract intemational students at the
bachelot's level, the School is considering the establishment of a broad 'Fluman Side of
Business' bachelor's prograrnme. Outbound student mobility has always been problematic for
both programmes and continues to be so. The committee hopes that the measures taken to
change students' attitudes will also cause more students to considet arr'nterna*Jonal exchange.
More forrlralrjzed international contacts, for example in the fotm of double degtee

programmes with foreþ univetsities, might also create an extraincentive fot students.

'\fter studying the quantitaive data on intake and returns, the committee sees no reason for
concern. The intake of students in both programmes is substaninl and consistent. The
student population of the master's progrâmme seems much more mixed than that of the
quite homogeneous bachelor's progtâmme. This mainly has to do with the 60 EC pre-
master's programme that regulates inflow into the master's programme and dtaws a vaied
ctowd of foteþ students and students with a bacþound in highet vocational education.
Attracting a more divetse student population to the bachelot's progïamme could, according
to the comrnittee, heþ to achieve the goal of more proactivity amongst students. The low

QÂNU/ I Iuman Rcsourcc Studies,'llburg Univcrsity -)-)



tetuÍns of the master's programme were a point of attention for the ptevious assessment
committee and continue to be so for the current committee. The average completion time of
the master's prograrnme (20 months) is quite long compared to that of other one-year
pfogtafnmes .

The teaching staff of the progtâmmes is generally well equipped to teach the progtammes,
according to the committee. ,\lthough cote staff members sometimes find it difficult to
balatce theit reseatch and teaching activities, thete seem to be no serious issues in this
respect. Ovetall, the committee finds that the number of lecturers without a PhD in the
bachelor's programme is quite high. Generally speaking, it considets it more preferable to
delegate a small part of the teaching load to PhD candidates, who are closely linked to the
Depatment's research progtamme, thun to temporarily empþ recent masteî's graduates
with little petsonal research experience.

,\ final temark that the committee wishes to make concems the current role of the
Educational Committee, which seems teactive and opetational tathet than proactive and
sttategic. In ordet to bdng the progtamme-specific quality assurance to the next level, the
committee suggests that the EC develop a clear idea of what their ideal cwdcula would look
like and turn the achievement of this ideal into a long-term item on the agenda.

In summary, the comrnittee is convinced that the teachingJeaming environment has been
desþed and is executed in such away that students are ger;,erally able to achieve the intended
learning outcomes.

2.3. Conclusion
Bacltelorl Prlgramrte Personeelwetenscltøppen: the committee assesses Standatd 2 as satisfactory
Masler's programme Human Resource Stadies: the committee âssesses Standard 2 as satisfactory.
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Standatd 3: Assessment and achieved leaming outcomes

The programme has an adequate assessment system in place and demonstrates tìat the intended learning
outcomes are achieved.

Explanation:
The level achieved is demonstrated by interim and final tests, hnal proiects and the petfotmance of gtaduates
in actual practice or in post-grâduate programmes. The tests and assessments are valid, teliable and ttansparent
to the students.

3.1. Findings
This section consists of two parts. First, it deals with the colnmittee's findings with tegatd to
the system of assessment (3.1.1). Secondly, it answers the question of whether students
achieve the intended leaming outcomes (3.1.2).

3.7.7. Assessmeflt system
Testingþrocedares

The rules and regulations of assessment are latd down in the Teaching and Examination
Regulation (Onderwiis- en Exameffegeling,'OER) and the Rules and Guidelines 2011-2072.
Offtctal testing procedutes at TSB 

^re 
as follows. Each progamrne component ends with a

test, the construction of which is the responsibility of the teacher or team of teachers ot the
course coordinator. Students have to conclude each course with a positive tesuh there is no
compensation for negative results. Every yeat thele is one te-sit pet coutse. The results of
written exams should be announced within 15 working days of the date of the examination.
The student has a right to review the results of the examination within thtee weeks of
publication. Completed cowses retain unlimited validity, but the Boatd of Examiners may
impose a complemeîtÀry examination for courses completed mote than five years ago, befote
allowing the student to take the bachelor's examinaíon.

The tests that the committee studied during the site visit were found to be in line with the
leaming goals of individr¡¿l courses. Knowledge is tested in wdtten exams, the application of
knowledge is tested with individual and goup assþments ând essays. Communicative and
learning skills are addressed in ptesentations and discussions in which students are expected
to particþate activeþ. The committee determined that an appropriate mix of test forms
(written exâm, assignment, presentation, oral examination) is used in most colrrses, though
there are also some bachelor's courses that tely solely on wdtten exams (multiple choice).

The content of the examination is always evaluated 
^s 

pàrt of the standatd course evaluations.

Questionnaires ask about the clarity of the exam requirements and the tepresentativeness of
the assessment. In the case of written exams, questions are asked about the quality of the
testing. Jodgrg from the evaluation tesults, students are reasonably content with the
assessments, but thete is room for imptovement: the scotes fot assessment in the 201,0-201,1,

curiculum evaluation are lower than those fot other items in the same evaluation. ,\ccording
to the cdtical reflection, improvement of the testing ptocedutes is one of the main goals for
the near futute. To this end, the prografiìmes will coopetate'urith the test expert of TiU.

During the site visit, the committee found that students indeed feel that testing procedures
could be more ambitious. Even though the official ptocedute states that thete is only one re-
sit per course, students claimed that in ptacttce, they can re-sit the same course over and ovet.
Some students are of the opinion that this devalues their diploma.
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The Board of Examiners
The Boatd of Examiners @oE) has the overall and final responsibility for all examinations at
TSB. ,\fter the legal tesponsibilities of BoEs in the Nethedands were expanded in 2010, the
BoE at TSB ptoduced a policy document ('Notitie Borging Toetskwaliteit) in which it
explores the pdncþles and statting points concerning the quality assurance of TSB's
assessment system. Furthermore, the BoE organized a pilot study in the spdng of 2012, tn
which it experimented with the randomized testing of exams. Dudng the site visit, the BoE
explained that 20 TSB courses wete selected on the basis of the tipe of examination used.
The test expert of TiU then examined the quality of the tests in these courses.

In the committee's opinion, frrrther steps are needed to prove that the BoE is in control of
the quality assurance of testing at TSB. At the moment, there is no golden standard for what
is consideted good testing. The tesponsibiJity for creating and assessing examinations mostly
Iies with the teaching staff. Although there is usually a peer review process in the desþ of
examinations, there is no double-blind testing, and testing matrices ^re not used
systematicaþ.,\t the level of the thesis, the BoE has agasn not developed a golden standard
for what is consideted a good thesis at TSB. Dudng the site visit, it stated that the theses of
the different plogrâmmes are too varied to be measuted with just one yardstick. Randomized
testing of theses produced at the School is not done at the moment but foreseen fot the
future.

All in all, the committee feels that the BoE needs to take a mote proactive stance in order to
compiy with the new iegai tequitements. It shouici get a fumer gtip on the quality of tests
used at the School. In this tespect, the recent pilot study could be consideted a good statt.
Furthernore, the Board could proactiveþ safeguard the quality of theses by developing one
or more golden standards for TSB theses and by assessing randomized samples of theses.

Thesis procedures

Accotding to the cndical teflection, the quality of the bachelor's thesis is guaranteed through
supervision by a tutor who is an expett in the field that the student is researching. 'fhesis
supervision is carried out in small groups of three or four students (thesis circles) who are all
wtiting their thesis on the same theme. The supervision is intensive: there is a meeting
between the thesis citcle and the supervisor for each written chapter. The thesis is organized
like a scientific paper ar.d car' be wdtten in eithet Dutch or English. All bachelor's theses are
scanned for plagiatism. Supervisors awatd a ñnal gtade by way of a checklist, which addresses
the ptoblem statement, review of the existing literature and theodes, methods, conclusion and
discussion, and form and style. Due to staffing ptoblems, in the 2007-2011, pedod the
bachelor's thesis was gtaded by only one supervisot. Startjng from J^:uuy 201,2, a second
readet is involved in the grading.

The assessment procedute fot the master's thesis consists of a pteliminary and a finaI
assessment. The preliminary âssessment is based on the individual research proposal (IRP)
submitted by the student. This IRP is submitted to a member of staff from Research
Methods and Techniques, who is not involved in the supetvision and assesses the quality of
the research desþ according to set methodological-statistical crrtern. Only after the IRP has

been approved can the student start the empirical teseatch. The second element in the quality
assurance is the final assessment. tüØ.hen the supervisor, an expert in the tesearched field, finds
the thesis up to standard, the thesis coordinator assþs a second assessoï. To maintain
internal quality control the thesis coordinator changes the combination of the two assessors
for each individual thesis. The second assessor assesses the quality of the complete version
separately, fills out an âssessment fotm and provides feedback in a tripartite meeting attended
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by the student and the first assessor. At the end of the meeting, it is decided whether the
student is eligible fot gradualon or whethet he/she still must/could improve some aspects.

In practice, almost all students have to work on their thesis after the tripartite meeting. tù7hen

the standatd is acceptable to both the first and the second âssessor, an individual gtaduation
meeting is planned where the student publicly defends the thesis, and the second assessor acts

as ân opponent. ,A.ftet the defense, the fust and second assessors discuss the final gtade,
based on the ctterta included on the assessment form (the fotmulation and theotetical
execution of the tesearch question; methods and tesults; discussion and conclusion;
presentation; originality and level of difficulty; and independence). The student is informed
verbally of the final grade.

After studying the procedures fot the bachelot's and mastet's theses, the committee finds
them to be generally adequate. An obiection that the committee does wânt to raise concerns
the assessment form cwrently in use. According to the committee, the current forms provide
only limited insight into the circumstances in which the grade has been established, as they
contain no spâce for written corrìments. The committee strongly suggests that the þ-out of
these forrns be changed.

3.1.2. Achievement of íntended leaming outcomes
Theses

To assess whethet students achieve the intended learning outcomes, the committee studied a

teptesentative sample of theses. Genetally speaking, the assessments by membets of the
cornmittee were well in line with the grades given by staff, although the committee did
observe some reluctance in awardrnggrades above 8.5. According to the committee, some of
the best theses in the sample could have been justifiably awarded higher matks. This
observation of conservative gtading seems to be in line with the fact that thete are less 'cum
laude' gtaduations at the Department of HRS thar at the Depattments of Sociology ot
Psychology.

'\ few general obsetvations can be made on the theses that the cornmittee studied. As could
be expected, the bachelor's theses were mote limited in scope than the master's theses, which
were based on a wider selection of the litetatute and larget sets of empirical data, and made
use of mote sophisticated theories and methods.

Not sutptisingly, the weaker theses often contained a pootly formulated ot inadequate
problem definition, a somewhat eclectic selection of soutces andf or lacked a theotetical
framework. Quite a few of these theses, mainly the ones that used qualitative techniques, were
found to be descrþtive in chatacter. In contrast, the theses that were awatded hþhet matks
v/ere generally well written and sftuctuted, contained clear problem definitions, a systematic
anaþsis of sources and consisteflt use of theories and methodologies.

Although the comrnittee is not against the use of theses circles, it still feels that the master's
thesis especially should be an individual piece of research (rr does the programme
management). In one of the master's theses in the sample, however, it was unclear which
student had played what pafi in the teseatch project. In some theses, the committee found
evidence of supervision ptoblems. Students sometimes ran into trouble that could easily have

been avoided by closer monitoring by their superflsors.

The committee was pleased to find that, as a result of the close linkage between the master's

thesis circle and the departmental research progtamme, various mastet's theses have served as
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the basis for Dutch and English publications and conference papers by staff members. This

undedines the overall good quality of the thesis research.

Position of graduafes

The success of gtaduates in subsequent studies and on the labout market is a further indicator
for the achievement of the intended leaming outcomes. Fot the bachelor's ptogramme, the
information avatlable is limited to the performance of graduates in master's programmes.
Over 90o/o of students go on to do a mastel's progtafiìme befote entering the labour market.
The majority (80% of aL gradaates) opts for the programme in HRS and does quite well,
achieving a grade 

^veràge 
of 7.1. Cuttently, only 4o/o of bachelor's gtaduates start wotk

immediateþ aftet graduation, mostly, it is assumed, in junior positions. Thete is no
information available on their performance.

\X/ith the heþ of the HRS alumni monitor, based parttally on Linkedln data, it is possible to
ïeport on the careers of B0o/o of mastet's gtaduates over the 2004-2012 pedod. Rematkably,
52o/o of these gtaduates had akeady found a job beforc graduaion. The unemployment
duration was on ùveruge 2.5 months. Less than 10o/o was unemployed for longer tl:rar' 6
months. The most populat field of work amongst graduates was, unsurprisingly, the HR
industry Q}n, but the programme is obviously gcncdc cnough for gndaatcs to also cnd up
in sectots like Manufacturing (15o/ù, Financial Services ([ Ù/ù,ICT & Technology (11o/o).

Typical HR-related startet's jobs are HR officer, junior HR advisot, mediatot, and tecruiter.
Even so, quite a few gtaduates opt fot management traineeships. In general, graduates
switcheci to lúgher-ievei jobs witirin tirtee years.

The meeting of the committee with alumni confumed these positive outcomes of the alumni
monitot. \Mhen asked about the most appreciated knowledge and skills obtained dudng the
proglamme, most âlumni mentioned generøI academic skills as well as domain-specific
knowledge (of certain specialized HR theodes) and skills (cteating questionnaires, command
of SPSS). Genetally, the alumni that the committee spoke to wete less positive on the fit
between theory and pøcice vrithin the ptogtammes (which has been, indeed, reinfotced by
the recent curriculum tevision). Something that most alumni would like to see included in the
prografirmes is project management. Knowledge of finance, accounting and marketing was
also mentioned as a specifi.c deficit of HRS alumni. Alumni relations could be reinfotced,
according to the gtaduates. None of them had heatd of the People Management Centte, and
an alumni otganisation fot HRS is currently lacking. Based on these comments, the
committee feels that the programme mariagement should speed up its initiatives to bind
alumni to the programmes.

3.2. Considerations
To assess whethet students achieve the intended learning outcomes specified under Standatd
1, the committee examined the assessment system as well as a sample of recent theses. Also,
the position of gtaduates in subsequent studies and on the labour market was taken into
account.

The comrnittee found the system of assessment âs a whole to be adequate, though some
aspects could and should be imptoved. The Boatd of Examiners has begun to explore its new
tole as the guardian of the achievement of the intended leatning outcomes, but still has quite
a long way to go. According to the committee, randomtzed testing of examinations and theses

produced at TSB should become a tegr;Irar responsibility of the BoE. '\lso, the committee
found the thesis assessment fotm to be inadequate, as it requites assessors to tick boxes
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rather than provide detailed comments on which aspects of the thesis were satisfactory and
which wete not.

The samples of theses assessed by the committee cleady show that the graduates achieve the
requited level. Generaþ speaking, the committee's matks wete in line with the original
grades, although it did observe some conservative matking, especially in the highest segment.
According to the comrnittee, assessors should not be afratd to awatd marks hþhet than 8.5 in
those rare cases where this is well deserved. Anothet point that the committee v/ants to stress

is that, regatdless of the implementation of thesis citcles and group wot\ the role of the
individual student should always be cleady recogntzable in the thesis.

The committee was pleased to find the relation of research and teaching underpinned by the
fact that mâster's theses have ptovided the basis fot articles and conference papers by staff
members. ,\ next step could be for the students themselves to publish atticles based on theit
thesis reseatch.

A further indicator rJrlat graduates indeed achieve the intended learning outcomes is that
master's gtaduates easily find employment at the desired level. ,\lthough some gtaduates end
up in sectors and frrnctions that reflect their backgtound in HR, the content of the
programme is obviously genedc enough to allow for employment in other sectots and

positions. The position of bachelor's gtaduates on the labour market is at the moment
rrnclear, mostly because the overwhelming majortty of students entol in master's programmes
before entering the labout market. Should this situation change in the future, which is not
unfikely given the expected changes in the financing of highet education, the committee has

no doubt that the prografiìme manâgement will be prepared.

3.3. Conclusion
Bachelorl programme Personeelwetenschappen: the committee assesses Standard 3 as satisfactory.
Master's programme Høman Rtsource Studies: the committee âssesses Standard 3 as satisfactory

General conclusion

Conclusion
The committee assesses the bacbe/orî programme Personee/wetenschappen as satisfactory.
The comrnittee assesses the masTer's prlgramme Human Resource Studies as satisfactory
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Appendix 1-: Curriculavitae of the members of the assessment committee

Ptof Atndt Sorge (chait) was appointed Honotary Ptofessor at the Faculty of Economics
and Social Science, University of Potsdam, Germany n 2009. He has been the Director of the
Research Unit Internñfonahzaion ar;.d Orgzntzation, !Øissenschaftszentrum Bedin für
Sozialforschung (2006-201,1), held the Ftançois Selliet chait as Ptofessot of International
Business and Management, traculty of Management and Organizatton, University of
Groningen Q005-2010), where he also was Full Ptofessot of Management, esp. Organizanon
Structuring (1999-2010). From 1997-1999 he was a Full Professot of \X/ork and Organisation
Sciences and the Scientific Director of the \Work and Organtzation Reseatch Centre !øORC
at Tilburg University. From 7992 untt 2997 Arndt Sotge was Full Ptofessot of Industdal and
Organisational Sociology at Humboldt University Bedin and at the same time part-time
Professor in Intemational Personnel Management and Industdal Relations at the Faculty of
Economics and Business ,{dministration of Maastricht University (1991-1997). Amdt Sorge

obtained his Doctorate (Dr. sc. pol.) cum laude at the Univetsity of Münster n 1975 and his
Habilitation in sociology at theJohann Wolfgang Goethe Univetsity Frankñrrt/Main in 1985.

Ptof Pattick Flood is Professot of Organizattonal Behaviour at DCU Business School whete
he teaches organizattonal behaviout, leadership and change. FIe received his PhD ftom the
London School of Economics (LSE). He has also held visiting appointments at London
School of Economics (1990-1991); Universrg of Maryland (1993); London Business School
(1,994-1,996), Irish Management Institute (1,997-2002) and the Ausftalian Graduate School of
Management (2003). Flood is an elected ,\cademician of the Academy of Social Sciences

(,{cSS) and a former Fulbright, EU HUMCAP, and British Council scholar. His publications
include some 14 books and 45 papers in journals such as Fluman Resoutce Management,
Human Relations, Industrial Relations and Strategic Management Journal. His teseatch
interests lie in the impact of leadership and management practice on firm perforrnance.

Ptof Nelson Phillips has been a Professot of Strategy md Orgznizaional Behaviour and
Head of tÞ'e Otganizaton and Management Group at Imperial College Business School,
London, UI{ since 2005. From 2002 anttl,2005 he held the Beckwith Chait in Management
Studies at theJudge School of Business, University of Cambddge, UK, where he also was the
MBA Director from 2002 untl 2003. Nelson obtained his PhD ftom the University of
Albefta, Canada n 1995. He has been a visiting professot at the Bocconi University, Milan,
Italy ar.d an Edward Clarence Dyason Universitas 21 Fellow at the Faculty of Economics and
Commerce of Melboutne University, Âusttalia. FIis research interests and contributions focus
on Institutional Theory; Enttepteneurship, Family Business and Social Entrepreneutship;
Technology Sttategy and Innovation; and Qualitative Methods.

Prof Ray Reagans has been an Associate Ptofessor at Sloan School of Management,
Massachusetts Institute of Technology, Cambridge Mr\, USA since 2009. Previous
appointments were at Carnegse Mellon University (Associate Ptofessor, 2005-2009) and at

Columbia University (Associate Professot, 200L-2005). He obtained his PhD in Sociology
from the University of Chicago in 1998. FIis teseatch intetests focus on netwotks and their
role in otganizattons. His atticles on these issues have been published in books and in
refereed ioumals such as Organizaion Science, Joumal of Mathematical Sociology, Journal of
Personality and Social Psychology, Management Science.

qnNU/ I luman Resourcc Studics.'l'ilburg University 43



Ptof Hans Dootewaatd has been a Professor of Organization Development at th,e

Nijmegen School of Management (l\S\Ð, Radboud University Nijmegen since 1999. He
obtained his PhD in Policy Sciences from the R¿dboud University Nijmegen in 1989, which
was based on a study of hegemonic power processes in otgantzations. His educational and
research interests include human resource mânagement, powel in organtzations, gender in
organizattons, otgatizattonal change, team-based wotk, teseatch methodologl, and emodons
tn organizations. As a lecturer, Hans Doorewaatd is involved in both the Nijmegen School of
Management at the Radboud Univetsþ Nijmegen and the Executive Degree Program in
Business Administration (ABK) of the Radboud University Nijmegen. From 7999 to 2008, he
was the educational clitector of the spectalizaion in Business Administration' of the
Executive Degree Progtam in Business Administration of the Radboud Univetsity Nijmegen.
From 2003 to 2008, Hans Doorewaard was the Âssociate Dean of Education at the Nijmegen
School of Management. Flans Dootewaatd is a Resear:ch Fellow at the Institute of
Management Reseatch of the Nijmegen School of Management.

Gerdine Tiemens BA studied European Studies at Maastricht University fuorli' 2006 to 201,0.

After obtaining her BA she particþated in ^ one-year deficiency ttack Business
Âdministtation at VU Univetsity Amsterdam. In 2011 she started the Master's prografnme
Beleid, Communicatie & Organisatie' at the \rU. Dudng her studies she particþated in
various exüacutticulat activities such as a fulltime board yeatand as chair of the educational
committee of het Mastel's progrâfiìme. Curently she works as a Management Trainee at
R¿ndstad.
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Appendix 2: D omain-specifi c framework of refetence

D omain-sp e cifi c framework O t ganization Studies

The domain-specific framework of refetence is shared between VU and Univetsity of Tilbug.

Tlae multidisrrplintry educational progtams in OS examine and criticaþ apply knowledge
about otgan)zaiotral processes and the sttuctute, culture and adaptive dynamics of
organtzattons. All programs use a variety of disciplinary lenses (see matrir), but shate insights
from organizational sociology and organiza:uonal psychology. These insights ate applied to
seek understanding of organtzations and organiztng on and across a uadety of levels
(individual, team or groupr orgarizatton, netwotks of organtzations, sectot f field, society).

Empirical obserwation, conceptual development and theoriztng aïe seerì as equaþ important
and mutually reinfotcing. Given the btoad ratge of organìzatton-telated questions addressed,

the OS domain is charactenzed by multiple methodological apptoaches, mostly taken
from the social sciences, and manifesting themselves in the :uttltzalr.on of a vatteLy of both
qualitative and quantitative methods, ot combinations of the two.
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Appendix 3: Intended leaming outcomes

Bachelor's programme

1. Knowledge and understanding

Haae demonsTrated knowledge and undtrstanding in a feld of sta$t that baiÌds øþon and supersedes their
general secondary educøtion, and is lrpicalþ at a leael that, whilst sapported b1 aduanæd textbooks, incÌudes

s07ne that will be the their

Graduates

7.7 have knowledge and undentanding of the discþlinary basics, history and development of
the field of Human Resource Studies;

1.2 have a genetalidea of the field of Human Resource Studies and how the subfields are

interconnected; knowledge and understanding of the most important theoretical models
and conceptual framewotks in Fluman Resource Studies;

1..3 have basic knowledge of the scientific discþlines of Sociology, Psychology, Economics
and Law in general and theit application to the study of the employment telationships in
par:j.o:Jat;

7.4 have knowledge of the methodology ar;.d statistics of social scientific teseatch;
1.5 have knowledge of the most important philosophical concepts, especially social

philosophical concepts. In addition, gaduates have knowledge and undetstanding of the
central notions and approaches in the phìlosophy of science.

2. Appþing knowledge and undetstanding

Can @pþ rheir knowledge and understanding in a manner that indicates a þrofessional @þroach to their
work or uocalion, and haae compelencies TJpirolb d¿monslraled îhrough dtnsing and sustainiag argamenls and

soluinp þroblems witltin tbeir freld of study.

Gtaduates:

2.1 are able to apply knowledge in apra.clr.cal context;
2.2 are able to take a crittcal approach towatd scientific literatute in the field of Human

Resource Studies;
2.3 arc able to apply the social science methods and statistics that ate most impottant for

research on employment telationships; are able to translate genetal societal ptoblems into
questions related to the field of Human Resource Studies and to reseatch them with the
appropnate methods and statistics and on the basis of theoretical alrd empirical insights in
the field;

2.4 ate able, undet supervision, to execute the reseatch cycle: posing research questions in
Human Resource Studies and testing knowledge-based hypotheses in relation to problem
formulation, theory construction, and methods and statistics; interpreting and reporting
teseatch tesults;

2.5 ate able to understand and interptet theoretical assumptions, information accuracy and
empirical facts in relation to research and theories in the field; can undetstand and
interpret academic literatwe in the field;

2.6 are famitar with the tequirements for appþing a multidis.tplinary perspective in
pfâctlc1ng sclence.
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3. Making iudgments

Haue the øbilitjt to gøther ønd interþret releuant data (arualþ wifhin their feld of sta@) to infonu jadgrnent¡ that
ìnclade reflertion on releuaat ¡ocial, scientific or ethical i¡¡ue¡.

Gtaduates:

3.1, are able to tecogdze and logicaþ analyze HR ptoblems and discuss them in their specific
contexts;

3.2 are able to teflect on theit own knowledge and skills as well as on those of othets;
3.3 are knowledgeable about and responsive to scientific objectivity, honesty and

responsibility; ate conscious of the political and ethical aspects of ptofessional activity in
the field of human resorÍce studies (inside and outside academe);

3.4 are able to collect literatute independently using digrtd information systems and to
perform literature research. This includes handling, assessing and selecting diffetent
infotmation sources;

3.5 arc 
^w^re 

of diffetences in the interests and motives of different stakeholders.

4. Communication

Cøn cotnmanicøîe infonnation, idea¡ problent and ¡oløÍion¡ t0 blrh $ecialht and non-sþeciøþ¡r øadience¡.

Graduates:

4.1 are able to communicate oraþ and in writìng in good academic Dutch about aspects of
Human Resoutce Studies;

4.2 are able to tepott results of literatute teseatch and to provide a sunrmary of empirical
research;

4.3 have masteted academic English, actively and passively;
4.4 have knowledge of and skills in IT and presentation techniques.

5. Learning skills

Haue deueloped tltote learning ¡þ,i/l¡ that are necesmry for then to continae to andertake further rtud1 with a high degræ

of aøtonomy.

Graduates:

5.1 arc able to conüibute to knowledge development on the basis of a strong research
attitude; recognne paradigms in Human Resource Studies; form an opinion
autonomously about questions and ptoblems in the field, are able to develop, execute and
report research in Human Resource Studies;

5.2 xe able to take a cntjlcal stânce toward and recognize the limitations of their own
conclusions; open fot new insights;

5.3 are àwaLre of the continuous process of knowledge development; willing and able to
engage in lifelong learning.
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Maslerl programme

l. Knowledge and understanding
1.1 Knowledge and understanding of the most recent developments, methods and

theories in the specific fields, the Master is focused on. Insight, in how scientific
knowledge develops, among others how new analyttc instruments ate created.

1.2 Knowledge of and insight in advanced methods and technþes of tesearch as used in
Human Resource Studies and in organnalonal ptactice.

1.3 Critical reflection on and ability to apply existing patadigms and discþlinary
petspectives 'urithin the field of Human Resoutce Studies.

7.4 Analyttcal sensitivity of specific situations in which an organization must operate,
including both and internal and external factots, on HRM. Awateness of the ways in
which situational consttaints modi$r the desþ of the HR firnction, and how HR can

respond to them.

2. Appþing knowledge and undetstanding
2.7 l¡ble to connect reseatch to questions relevant fot practice and societal responsibility
2.2 lyble to apply cuffent advanced methods and statistics in independently conducted

tesearch; critical reflection about the usefulness and feasibility of research tesults for
the frrrther development of theoretical ideas and ptactical applications.

2.3 Independence in directìng the increase in knowledge. Making an ongþal teseatch
contribution in one of the subfields within Human Resource Studies.

2.4 Mastering specific discþlinary and ptofessional skills like HR metrics & - valuation,
personal skills and organizad.onal change.

2.5 Bcng able to position one's owfl reseatch in a multidisclplinary context and able to
wotk in multidiscþl^ury teams.

3. Making iudgments
3.1 Able to recognize and connect the theotetical discussion to concrete HR related

problems in organizations.
3.2 Able to integtate ethical noÍms and values in one's own ptofessional behavior and

able to apply ethical and normative ideas in orìe's owrì. research.

3.3 Able to apply one's own scientifi.c perspective to problems of organtzational practice;
able to tecognize the relevance and applicability of scientific theodes and models in
practice situations; formulate a scientific standpoint and assess its validity.

3.4 Able to deal with and aticulate uncetrainty also in complex situations with limited or
incomplete data; rccognne othet scientific fields and patties and being able to assess

theit (scientìfiQ quality and limitations.
3.5 Able to take differences in interests and motives of diffetent stakeholderc into

account when forming an independent opinion.

4. Communication

field of Human Resoutce Studies.

4.2 Writngand oral skills to cleatly communicate and discuss new developments in the
field of Human Resoutce Studies and their societal consequences.

4.3 Havngthe necessary writing and oral skills in academic English.
4.4 ,\ble to communiczte and teceive feedback tn a, cri¡cal but consúuctive way.

5. Leaming skills
5.1 Äble to efficiently collect the necessary information with regard to HR issues.
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5.2 Âble to follow the developments in the field of Human Resoutce Studies relevant for
the execution of ptofessional activities on the national and intemational level.

5.3 ìØillingness to assess, revise, update and extend acquired knowledge.
5.4 Knowledgeable about the continuous process of knowledge development and

willingness to engage in JifeJong learning.
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Appendix 4: Overview of the curricula

Bache/or's programme

Educational progtamme for Personeelwetenschappen, academic yeat 20tl-2012

Bachelor year 1

Block 1 Block2 Block3 Block 4

Acadcmic skills: HlìS I ltcadcmic skills: HRS 2
Introduction to otgarizaticttl Introduction to psychology
studies (þ)

Introduction to sociology Ï::"i:::ä", 
t h'man

MI'O-Â: inúoduction to tescarch methodology

Âcadcmic skills: IIR^S 3

Inttoduction to cconomics

Organizational bchavior @,)

MIO-ts: introduction to statistics

Industrial relations

Strategy and organizato n

Bachelor 2
Semester 1 Semester 2

Intro<ìuction to human resourcc dcvclopmcnt
MTO (l: causal anaJysis tcchniqucs
Social rclations in otganizations
Strategic hum¿n tesoutcc managemcnt (I)
Philosophy ofscicncc

Minot coutse 1

Busincss administration @)
MfO D: construcdon an<ì analysis of questionnaires
Labor law
Intcrnship in IIRS/Âdva¡ced labor law

Bachelor year 3
Minor coune 2

Individual asscssmcnt i¡ organizations (lr)
Ml'O-l,l: qualitativc rescatch methods (E)
llescatch in human ¡csource studies @)

Mino¡ course 3
lJachclor's'Íhesis IIÌtS
'!Øork, well-being and pcrfotmance (f:ì)

Social ohilosoohv for H]ìS
E = English-taught coursc

Explanation:

. All coì.Íses are compulsory.
o The program includes a minor of three courses dudng the second and thitd yeat.

o The numbers indicate the ECTS, in total3 x 60 ECTS/year = 180 ECTS.

o The first year is identical to the fust year of the Bachelor's progïam tn Organtzatton
Studies (excl. Academic skills).

o The five MTO courses are taught by members of the MTO department (R.esearch

Methods and Techniques).
o The courses in Philosophy of science and Social philosophy in the HRS progrum are

taught by members of the Tilbug School of Humanities (TSH).
o Business administtation is taught by membets of the Tilbug School of Economics and

Management (IiSEM).
o Labor law and Advanced labot law 

^re 
t^:ught by membets of the Tilbug School of Law

GSL)
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trntro to org studies

Intro to resea¡ch r,reth
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Phil.osophy of science

Business adrnþistration
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Research in IIRS
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outcomes in the Bachelot's curriculum telated to courses
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Master's programme

Pre-Mastet's programme in Fluman Resoutce Studies:

Semester 1 Semestet 2
Work climate practical @) Research in human resource studies pte-master's (E)

MTo-01-prema: causal analysis techniques MTo-02-ptema: construcdon and analysis of
questrorìrìafes

MTO-03-prema: qualitative research methods (E) Work, wellbeing and perfotmance @,)

Social relations in organiz¿1i615 Lzborlaw/ Advanced laborlawf Bus admin (E)

E = English/taught coutse

Explanation:

o All courses âre compulsory.
o All corÍses can be taken in English (specific English classes for the MTO courses).

o International students take Individual âssessment tn otganizalons instead of Social

relations in otgannalons.
o ,\11 corüses are worth 6 ECTS, except the Pre/Master' s corrse in Reseatch in human

resorüce studies (12 ECTS)
o The MTO courses, the nØork climate ptacttcal and Reseatch in human resorüce

studies pre-master' s course are taught only to Pte-Master's students, all othet courses

^re 
pLrT of the Bachelot's cwriculum.

Mastet's programme in Fluman Resoutce Studies:

Masteds in Fluman Resoutce Studies
Semestet 1 Semestet 2

lluman resource rnetdcs and valuation (E, 3)

Individual research ptoposal HRS (E, 3)

Petsonal skills @, 3)

HRS seminar @,12)
I-earning and developme¡t f Pe{ormance fiìãngement
/ Marngernent of divetsity (E,6)
Compensation and benefits / Intetnational HRM (E,3)

Master's Thesis HRS (E,24)

O tgznizzionzl Change @,, 6)

E = English-taught course

Explanation:
o New curriculum stnce2071-2072.
o All courses are taught in English.
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Learning outcomes in the Master's programme related to courses

Personal skills xxx :xx XX

Leaaning &
development

Perforr$mce
manaçment

]nærnationatrI{RNÍ

W
lndividual reserúch
proposal

WWNWWWNWWNWffi Wffi MWWWNNWN
xxxxxxxxxxxxxxx

WWWWWWNWWWNWWWWWWWWWWW
vvv^^^ XXXXXXXXXXX

WWNWWWWWWNWWWffi WWffi NWWWW
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Appendix 5: Quantitative data rcgarding the programmes

Data on intake, transfers and graduates

Bachelorl programme

Composition of Bachelot's cohort (fulltime)

05
06
07
08
09

06

07

08
09
10

t7
48
42
64
57

81

53

49
69

64

7

0
2

1

0

0
0

7

1

7

2

1

1

1

0

7

4
a

2

6
x If thc progtam admits transition studcrits in the Bachelot's phase, IIPE indudcs students in the ransition

program/ Pre-Mastcr's.

Dtopout Bachelot's students þre-univ. school diploma (VWO), full-time inflow)

absolute percentage (cumulative), not reported for totals lower than 4

pre-umv,
school

diploma
higher prof. higher prof.

educ. (ptop) educ.x
totalye^f

abroad othet

cohort size and prior education

dropout from the Bachelor's ptogtam
zftetlyeat afterZyeats after 3 years

selectivity in 1"t
size of inflowcohott

^t

os/ 06 71

06/ 07 48
01/ 08 42
08/ oe 64
09/ 10 57

23

31

21

36
*29

23

37

"26

100
100

'r82

23

31

2T
*38

ptovisional figutcs on tcfctcnce date Octobcr 1't

Bachelot returns from te-registtations (pte-univ. school diploma (VWO) full-time
inflow)

absolute percentage (cumulative), not repotted fot totals lower than 4

Cohort size re-reg.
ol,total

cohort aftet3
bachelot retuñrs from re-registrâtion

>6tftet 4 aftet 6ârs after 5

05/ 06 ss 77

06/ 07 33 69
07/08 33 79
08/ 09 41 64
09/ 1,0 41, 72

53

24
39

75

94
93

Inflow (voorkomen 1* and total) divided according to gender

05 06 81

53

49
69
64

89

55

51

72
68

24
44
31

3l
28

76
56

69

69

72

77

58
77

70
10

23

42
29
30
30

06/ 07

07/08
08/ oe

oe/ 10

voorkomen 1

male
total
maleFemale total femaleTotal

studcnts participating in only onc singlc program
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Registered according to gendet

05 06

o6/ ot
07/oa
08/ oe

09/ 10

10/ 7t

233
231

238
213
214
169

779
164
775
150
155
1.23

54
67

63

63

59
46

registered students = full-time
maleTotalcohort

female

Study progress: BSA (TiU data)

2005-2006
2006-2007
2007-2008
2008-2009
2009-2010
2010-201.1

2011-2012

8e (76%)
ss (56%)
51, (690/0)

72 (72%)
68 (72o/ù

47 Qjn
82 (730/ù

760

79o/o

89o/o
a ao/

800h
880

Maslerl programme

Retums fot Pte-Masteds in Fluman Resource Studies: Pre-Mastet's attained (TiU
data)

2005-2006
2006-2007
2007-2008
2008-2009
2009-2010
2010-2011
2017-2072

49 (650/0)

47 (72o/o)

4e (78n
s7 G1,n
62 (8!%)
6r (82%)
68 (74%)

120h

36%
37o/o

400h

480h

630

710h
70%
670h

65o/o

700

800

83%
84%
7lo/o

0%
Oo/o

ÙVo

^a/z /o

12o/o

2roh

200

17o/o

l60h
210h

210

16Yo

Returns for Pte-Mastet's in Ffuman Resource Studies, international students: Pre-
Mastet's attained (TiU data)

2008-2009
2009-20!0
2010-2077
2071-2012

3 (67%)
11(82o/o)

11(72o/ù
12 (78%)

1000

460/0

5s%

%
550

% oo
aao/

360/0

0o/o

1go

lgoh

VSNU figures for the Mastet's program in Fluman Resource Studies (60075)
NB: TiU frgures = figures total univetsities = firll-time
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Masterrs inflow (full-time)

femalecohort total male
05 06

06/ 07

07/08
08/ oe

oe/ 70

130
1.06

102
124
779

96

77

86

96

91

34
29

76

28
28

Cohott size and educational bacþtound of the Mastet's inflow

05 06

06/ 07

07/ 08

08/ oe

oe/ 10

78
57
52
69
45

1

7

0
6

2
5

44
38
44
45

48

1

7

0

8

2l

130
106
102
124
119

Study dutation of Mastet's program divided according to educational bacþround (in
months)

05 06 17

-)

27
35
30

Time spent at the institute, Mastet's graduates according to educational bacþtound
(average in months)

06/ 07

07/ 08

08/ 09

oe/ 10

50
50

51

48
59

15

t7
79

T9

27

22

21

18

28

24
27

-)-)

3t

26

l2
21

05/ 06

06/ 07

07/08
08/ oe
09/ ro

22
21

18

28

24
27

JJ

31

4
-)

6

4
1

7

2
7

32
46
6I
65
67

50
50
51

48
59

4
-)

6

4
7

17

-)

27

35

30

1

2

7

26
12

27

cohort size and educational bacþtound of the Master's inflor.r'
higher ptof. outside higher

educ. education
inflou'cohort totalown ufiversrty other NL

own university

degrees duration

othet NL univ. higher prof. educ.
outside highet

educationgraduating cohort
durationduration duration

own university

- total av.
degrees" dufatron

other NL univ.

- total av.
degrees

" drrfâtr(lfi

higher ptof. educ.

- total av.
degrees" dufatron

outside higher
education

- total av.
degrees" dutâtlon

graduating cohort

Registrations according to gender

tegistered
male

cohort femaletotal
05/ 06

06/ 07

07/08
08/ oe
oe/ ro
10/ 11

164
206
236
259
283
271

122
152
183

203
21.3

204

42
54
53

56

70
67
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Mastet's graduates per year per institute (full-time inflow)

total = TiUcohott
os/ 06

06/ 07

07/ 08

08/ oe

oe/ 10

54
56

85

89

97

Returns fot Mastet's in Fluman Resource Studies: Mastet's attained (TiU data)

Reûums for Masteds in Human Resource Studies lteference date Octobet ls 201û: Mastels attained

cohort N (% femaþ degree after 1 degre::::t" 
' degtee ) 2 yeats still busy stopped' \" t vears

2005-2006
2006-2007
2007-2008
2008-2009
2009-2010
20t0-2071
2011-2012

70 (77%)
1,03 (74n
90 (860/o)

1æ @ln
106 (73%)
10e Q3%)
108 (78%)

2loh
go

160

100h

21o/o

22o/o

86%
700

820

920

7go

94o/o

910

93o/o

92Vo

0o/o

0o/o

20h

J7o

13o/o

7 5o/o

6%
goh

50

50/o

90

3%

Teacher-student tatio achieved

TotaI 17,686 h = 10.5 fte for 350 Bachelor's, Pre-Master's and Master's students = ratto 1:33
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Average amount of face-to-face instruction pet stage of the study programme

Bacbelorl programme

Yeat 1

Yea;¡2

Coutse
ECT
S

cofitact
hou¡s

N
stud

Teaching methods Assessment

,\cVa PEW
(ÂcVa
Academic skills)

6 40 70 ,\cva 1: 8 practicals (4
groupÐ
Acva 2: 6 practicals (4
goups)
Acva 3: 6 practicals (4
groups)

Acva 1: ass., particþation,
test
Âcva 2: assignments,
paríclpafon
Âcva 3: paper

Introduction
ofgàî12^I1o¡f]
studies

to 6 28 1.70 12 lectures, 2 ptacd,cals (72
groups)

test (mc * open questions),
2 indiv. assignments
(orga'ntzaÎion analysis and
self- assess (mc))

OQ/MC test, fulfilled all
as$gr]fnents

Introduction to
sociology for the
soci¿l sciences

5 24 200 12 lectures, weekly digital
assignments (total 15)

5 24 200 12 lectures MC/OQ test, bonus online
test

Inttoduction to
psych for the soc
sclences

18 1.lo 7 lectures, 2 ptacicals (6
grouÞs)

test (l\dC + OQ), group

ÞaÞer (l'{=5)
Otgarttzattonal
behavior

5

24 770 8 lectures, 3 ptacticals (4
grouÞs)

MC test,
assignment(N=!)

gfoupSttategy
otg î12^17ofr

and 6

MTO.A-MASØ:
Íìtro to
research method

5 50 200 13 lectures, 12 ptacticals (8
groups)

MC test, bonus possible for
intetim test and worþoup
assrgn

test O4C + OQ) goup
paper (lxl=4)

Inttoduction to
human resource
studies

6 28 170 7 lectures, 7 practicals (8

groupÐ
Group assignment (N={)

200 7 lectures, 7 resp. lectues, 7

ptacticals (8 group$
MC test,2 duo assignmentsIntroduction

econolnlcs
to 5 28

Industtial relations 6 22 170 10 lectues, negotiaflon
gâme, weekly 2h group
âsslgûm (-L\-+l

OQ test, group paper, 4
individual papers
(automated Âplia)

15 lectures, 8 ptacticals (6

maw groups), 4 pract (78

maw qroups)

MC test, ñrlfilled practical
demands

ÀtrIO_B_MA!Ø:
mtro to statsfcs

5 54 600

340total contact
houts fot
Bachelot yeat 1

AssessmentCourse
ECT
S

contact
hours

N
stud

Teaching methods

50 7 lectues, 3h speaking per
goupQ.{=3), th speaking

Þlenary

OQ test, gloup paperIntroduction
HRD

to 6 18

Social relations in
ofgâfì1zâû.ofìs

6 26 120 7 lectutes, 6 practicals (4

groupÐ
group assignment, 3 x
individual refert questions
made

OQ test,
âsslgnments,
presentâflon

individual
gfoup

36 180 12 lectures. 6 pncncals (6 OQ test, group ÞâÞerStrâtegic HRM 6
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$oups), group assignment
(1.{=4)

MTO_C_MAW:
causal analysis

techniques

6 50 150 14 lectures, 8 ptacticals (5

gtoups), 3 SPSS-practicals
(16 sr)

MC test, fulfilled practical
demands

Philosophy of
sclence

6 26 450 13 lectures,
assignment (lrJ=l)

goup OQ, gtoup essay + 6

interim MC tests
Labor law 6 24 50 12 lectures MC test
,Advanced labor
law

6 8 PM 3 lectures, 1 practical MC test * assignrnent

Elective/Internshi
p

6 PM PM

Business
¿drrrinistrat

6 30 200 l5lectues MC test

MTO-D-MAW:
consttuction and
anaþsis of
quesflorìflâltes

6 50 150 14 lectwes, 9 practicals (4
goups), 2 ptacicals (18
groups)

MC test, frrlfilled ptactical
demands, bonus points
possible with indiv
assignment and partic \ØG
tests

Minot coutse 1 6

total
houts
year2

contact
Bachelor

268, excl minor
coufse ¿nd
elective/internsh
1p

Yeat 3

Masterl programme

Coutse
ECT
S

contâct
houts

N
stud

Teaching methods Assessment

Individual
âssessment 11r

olqâfìtz aflons

6 30 50 9 lectures, 6 practicals (4
groups), duo-assignment

OQ tesq duo papet

Research in human
resource studies

12 25 50 7 lectures, 4 pracicals (2
groups), gtoup assignment
(l\=4), 4 weeks group
consultation sessions

Group paper, oral exam

MTO_E,_M.A\7:
qualitative tesearch
methods

6 32 150 13 lectures,2 ptacticals (8

groupÐ, 1 practical (8

SoupÐ, 2 individual
assignments for !ØGs

Ptactical frrlfillment, bonus

point possible to up exam

grade ftom 5 to 6, MC test

Minor coutse 2 6

Minor course 3 6

Bachelot's Thesis 12 17 50 Introductory lectüe, 7

consu-ltation sessions in
small groups (N=3), indiv.
gr"ridance with execution of
thesis

Bachelor's Thesis

Social philosophy
for HRS

6 26 50 13 lectures OQ test

lflotk, wellbei.g
and performance

6 18 150 8 lectwes, group
insttuction(1l¡ 4 group$,
duo assig¡ment

MC test, duo paper

Total contact
houts fot
Bachelot's
ploqlam Yeaf 3

748,
excl 2

mlftof
coufses
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Teaching methods AssessmentCoutse
EC"T

S

contact
houts

N
stud

42 110 ! lectures, 10 (3 h)
workgroups (5), individual
and gtouÞ assignment

Oral exam, individual and
group paper , (l'{=4)
ÞârtlclÞatorr

Iluman resource
studies seminar

12

HR metdcs and
valuation

3 20 110 10 lectules, 4 online
tutodals,

OQ test , individual and
gtoup paper (l'.1=4)

International
HRM

-) 22 55 1 1 lectures OQ test, gloup pâper

ô{=4)
Compensation and
benefits

-) 20 55 10 lectures OQ test, individual papet

2 one-day practicals (8

groups)
Individual
pârt1c1pat1on

paper,Personal skills -) 16 110

7L0 12 lectures, worÌshop: (1

day.3 srouþs)
OQ test, particþation
wotkshop

Organizaional
change

6 24

I-eatning
development

and 6 20 45 6 lectutes, 4 workgtoups
(for 2 goups) gtoup
assignment (N=J)

OQ test, group p^pet
(l.J=3)

Management
diversity

of ('¡ 32 -)t 8 lectures, 5 wor-kgtoups
(for 2 goups), 5 ptacticals
(4 groups) 1 postet
conference
Individual ar;id group
assignments (N=4)

OQ test, group papel
(1.{=3) and individual paper

Performance
management

6 36 45 6 lectures, t2 practtcals Q
groups), duo- assignment

OQ test, duo paper

IRP HRS -) PM 110 Thesis circle groups (l.{=3),
individual supervision

IRP

30 110 3 meetings, individual undet
guidance fot execution of
Mastet's Thesis.

Master's ThesisMaster's Thesis 24

Total
houts

contact
Mastet's

Dlogtam

262
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Appendix 6: Ptogramme of the site visit

Wednesday 5 Septemb e¡ 2072

8.30-9.30 Management HRS

o Ptof. dt. Paul de Gtaaf, vice dean of education
o Ptof. dt. Jaap Paauwe, head of department HRS
o Dt. Marinus Verhagen, educational director bachelor PENø
o Dt. Renee de Reuvet, educational director master HRS

9.30-10.30 Students Bsc PEW + MSc HRS
o Michelle Dfuksen, fust yeat bachelor PEW
o Alissa van ZIj\ second year bachelor PEW
o Tessa Bloþ third year bachelot PE!Ø
o Tom Ritzen, premastet HRS
o Anies van den Flout, BSc, master HRS
o .fespet van Rijswiik, BSc, master HRS

10.30-10.45 Bteak
10.45-11.45 Lectutets Bsc PEW + MSc HRS

o Prof. dt. Marc van Veldhoven, coordinator Work, wellbeing and
petformance, lecturer Seminar human resource studies

o Ptof. dt. René Scha\ lectutet Seminar human fesource studies

o Drs. Brigitte Kroon, coordinatot Individual assessment in
organizattons, coordinator Academische vaardigheden PE\ü/,
cootdinator Wotk climate ptacttcal, coordinator Research in HRS,
lecturer Research in HRS plemaster, lecflrrer Perfornance
management

o Dr. Madoes van Engen, coordinator Research in HRS premastet,
coordinator Management of diversity

o Prof. dr. Rob Poelì, lectuter Seminat huma¡r tesource studies,
cootdinator Organtzaional change

o Mahi Spanouli, MSc, lectutet Sttategic human resource
mânagement, lecturer I ndividual âssessment in otganizations,
lecturer Wotk, wellbeing and petfotmance, lectuter rùØotk climate
practtcal,lectuter Research in HRS premaster

11.45-12.45 Educational Committee
o Dr. Marianne van rùØoerkom, Chair, department Human Resoutce

Studies
o Ðts. Luc van Baest, department Methodology and Statistics
o Dr. Dorien Kooij, department Human Resoutce Studies

o Nienke de Bruiin, frst year student
o Ireen Dekket, second yeat student
o Sophie Jansen, thitd year student
o fudith van Oort, BSc, master student

12.45-13.30 Lunch
13.30-14.45 Board of Examiners and study advisors

o Prof. dr. Marc van Veldhoven, depattment Human Resoutce
Studies
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HEREBY CERTIFIES TO NOT HAVING MAINTAINED SUCH CONNECTIONS OR TIES
W|TH THE INSTITUTION DURING THE PAST FIVE YFARS;

CERTIFIES TO OBSERVING STRICT CONFIDENTIALITY WTH REGARD TO ALL
THAT HAS COME AND WLL COME TO HIS/HER NOTìCE IN CONNECTION WITH
THE ASSESSMENT, INSOFAR AS SUCH CONFIDENTIALITY CAN REASONABLY BE
CLAIMED BYTHE PROGRAMME, THE INSTITUTION OR NVAO;

HEREBY CERTIFIES TO BEING ACQUAINTED WITH THE NVAO CODE OF
CONDUCT.

PLACE: ^('^/'çr
DATE: (- 20,t2

SIGNATURE:

,Å

2
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DECLARATION OF IN DEPEN DENCE AN D CONFI DENTIALITY

TO BE SUBMITTED PRIOR TO THE ASSESSMENT OF THE PROGRAMME

THE UNDERSIGNED

NAME: Oo (Qu,f-Ro\í

HOME ADDRESS

HAS BEEN ASKED TO ASSESS THE FOLLOWNG PROGRAMME AS AN EXPERT /
SECRETARY:

fi/n I
(^_

Ðt

APPLICA SUBMITTED BY THE FOLLOWNG INSTITUTION:

Ib- [/n,Veo,

HEREBY CERTIFIES TO NOT MAINTAINING ANY (FAMILY) CONNECTIONS OR TIES
OF A PERSONAL NATURE OR AS A RESEARCHER / TEACHER, PROFESSIONAL OR
CONSULTANT WITH THE ABOVE INSTITUTION, IJVHICH COULD AFFECT A FULLY

INDEPENDENT JUDGEMENT REGARDING THE OUALITY OF THE PROGRAMME IN

EITHER A POSITIVE OR A NEGATIVE SENSE;
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DECLARATION OF INDEPENDENCE AND CONFIDENTIALITY
TO BE SUBMITTED PRIOR TO THE ASSESSMENT OF THE PROGRAMME

THE UNDERSIGNED

HAS BEEN ASKED TO ASSESS THE FOLLOWING PROGRAMME AS AN EXPERT /
SECRETARY:

SEE ANNEX

APPLICATION SUBMITTED BY THE FOLLOWING INSTITUTION:

SEE ANNEX

HEREBY CERTIFTES TO NOT MA|NTATNtNG ANy (FAM|Ly) CONNECTTONS OR T|ES
OF A PERSONAL NATURE OR AS A RESEARCHER / TEACHËR, PROFESSIONAL OR
CONSULTANT WITH THE ABOVE INSTITUTION, WHICH COULD AFFECT A FULLY
INDEPENDENT JUDGEMENT REGARDING THE QUALITY OF THE PROGRAMME IN
EITHER A POSITIVË OR A NEGATIVE SENSE;
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HEREBY CERTIFIES TO NOT HAVING MAINTAINED SUCH CONNECTIONS OR TIES
WITH THE INSTITUTION DURING THE PAST FIVE YEARS;

CERTIFIES TO OBSERVING STRICT CONFIDENTIALITYWITH REGARD TO ALL
THAT HAS COME AND W|LL COME TO HIS/HER NOTICE IN CONNECTION WIÏH
THE ASSESSMENT, INSOFAR AS SUCH CONFIDENTIALITY CAN REASONABLY BE
CLAIMED BYTHE PROGRAMME, THE INSTITUTION OR NVAO;

HEREBY CERTIFIES TO BEING ACQUAINTED WITH THE NVAO CODE OF
CONDUCT.

PI-ACE: Avn*efdo-nrr DArE: { -+- ?þ\L

2
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DECLARAT¡ON OF INDEPENDENCE AND GONFIDENTIALITY

TO BE SUBMITTED PRIOR TO THE ASSESSMENT OF THE PROGRAMME

THE UNDERSIGNED

NAME: tloor t. u-ijnr

HOMEADDRESS: s6

Postbrrs Soss

?ço3 P-À (LtraÍh*

HAS BEEN ASKED TO ASSESS THE FOLLOWNG PROGRAMME AS AN EIEEEi/
SEGRETARY:

Orqo-r.ìsatir't ShÀdips,/ ttu¡..o¡, P-csoure¡.- 3L¿tìo.s

APPLICATION SUBMITTED BY THE FOLLOWNG INST¡TUTION:

HEREBY CERTIFIES TO NOT MAÍNTAINING ANY (FAMILY} CONNECTIONS OR TIES
OFA PERSONAL NATURE ORAS A RESEARCHER/TEACHER, PROFESSIONAL OR
CONSULTANT W|TH THE ABOVE INSTITUTION, WHICH COULD AFFECT A FULLY
INDEPENDENT JUDGEMENT REGARDING THE QUALITY OF THE PROGRAMME IN

EITHER A POSITIVE OR A NEGATIVE SENSE;
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HEREBY CERTIFIES TO NOT HAVING MAINTAINED SUCH CONNECTIONS OR TIES
WITH THE INSTITUTION DURING THE PAST FIVE YEARS;

CERT¡FIES TO OBSERMNG STRICT CONFIDENTÍALITY W|TH REGARD TO ALL
THAT HAS COME AND WLL COME TO HIS/FIER NOTICE ]N CONNECTION WTH
THEASSESSMENT, INSOFAR AS SUCH CONFIDENTIALITY CAN REASONABLY BE
CLAIMED BYTHE PROGRAMME, THE INSTITUTION OR NVAO;

HEREBY CERTIFIES TO BEING ACQUAINTED WTH THE NVAO CODE OF
CONDUCT.

PLACE: U.lççs.ckà DATE: 3/g I zorz-

SIGNATURE:

2
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